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Introduction 

The purpose of this report is to present some good practices in primary and secondary prevention of children’s anti-social behaviour that are being implemented in Bulgaria. Instead of offering a wider range of different practices in fewer details we have chosen to focus on the work of our own organization - Animus Association Foundation. This allowed us to present three programs in much more details about the basis of their work, organization of the whole process, evaluation of results – whenever it is possible – and some recommendations, in case it is appropriate. The report also put the description in the Bulgarian context. 
Bulgarian context: an overview of the existing juvenile justice system


Beginnings of Juvenile Justice 

The beginning of juvenile justice system in Bulgaria was set up in 1943 when the Law on Courts for Juveniles was adopted. “Juvenile“ in the virtue of Article 2 of the Law is “any person, who is less than 17 years old”, but “only children above 12 years shall be subject to sanctions”. The name of the law implies establishment of courts for juveniles, but actually there was no court organized. However, the law promoted specialization in this field – the district and appellative courts appointed one judge to deal with cases of criminal acts committed by juveniles.

An Act for Combating Juvenile Delinquency was adopted in the years of socialist regime (in 1958), and three years later on it was amended and developed into the still valid Law on Combating Anti-Social Behavior of Minors and Under-aged (LCABMU) (also known as “Juvenile Delinquency Act”). It was adopted with the intention to “...govern the activities for the prevention and combating of the various forms of juvenile delinquency and for ensuring the normal development and education of juvenile delinquents”. On the one hand, this Law reflects the suspension of the role of legal regulation, typical for the socialism, which obtains decorative or, at best, peripheral function at the expense of administrative state regulation. On the other hand, this law embodies the vision of the domination role of labor as main corrective – educational measure. According to the current Penal Code (Art. 31, para 1.) criminal responsible is an adult – over 18 years of age, who in sound mind commits a crime. Para 2 provides that a minor – over 14 years, but under 18 years of age – is criminal responsible, if he could understand the character and meaning of the act and was able to control his activities.
Preventive and Correctional Measures for Management of Children’s Anti-social Behaviour
In order to meet the changed situation after 1989 the LCABMU underwent two major reforms – in 1996 , when Labor Educational Schools have been renamed in Correctional Boarding Schools (CBS) and judicial review was introduced of the decisions for placement in Correctional Boarding Schools, and in 2004 – when judicial placement in CBS and Social-Educational Boarding Schools (SEBS) have been launched.

Residential institutions for children with anti-social behavior have been described in the Rules for Implementation of the Educational Act (adopted in 1999). The Labor Educational Schools are for education of students with anti-social behavior from I to XII class. These schools may carry out vocational training and/ or vocational education. The Social-Educational Boarding Schools are designated for students from Class I to VIII, who do not have suitable living conditions with their families, who suffer from lack of parental care and supervision, have committed or there are prerequisites for them to commit delinquents. Vocational training may be organized in such schools. These Rules do not distinguish between events, which resulted in placement of children in both school types. The scope of children, eligible for accommodation, is described in the LCABMU. In educational boarding schools should be placed under-aged over 8 years of age and minors with anti-social behavior who have committed or for whom there are preconditions to commit delinquents. In Correctional Boarding Schools should be placed under-aged over 8 years old and minors, committed delinquents, to which correctional measures were found not to be sufficient and there is no suitable social environment for their normal upbringing. In correctional boarding schools are placed also juveniles, to which the court or the public prosecutor have imposed such measure under the Penal Code.

Organization and structure of CBS and SEBS are regulated by the Rules of Structure and Activities of Correctional boarding schools. Although in the legislation there is no concrete definition of the term anti-social behavior, its content can be derived from the practice of local commissions for combating anti-social behavior, as reflected in the statistics of NSI. According to it anti-social behavior is running away from home, wandering, drinking, drug use, prostitution, homosexuality, truancy and begging.

Besides residential institutions, Bulgarian juvenile justice system also includes the Central Commission for Combating Juvenile Delinquency on the Council of Ministers and its branches – Local Commissions for Combating Juvenile Delinquency working at the regional level. Next, there are Child Pedagogical Offices, departments in District Police Departments, which are subjected to the Ministry of Interior; there are two Correctional Facilities and Youth Detention Centres (male and female ones), managed by the Ministry of Justice. 
Newer Legislation 
Now international legal basis for the Bulgarian legislation in this area, which is binding for Bulgaria, provides the UN Convention on the Rights of the Child. At present there are two current laws that operate simultaneously – Law on Child Protection, which regulates the social relations pertaining to protection of the normal physical, mental, moral and social development of a child, and the Law on Combating the Anti-Social Behavior of Minors and Underaged which regulates in details the activity for prevention and counteraction to anti-social behavior of under-aged and minors and is supposed to ensure normal development and education of the offenders. The Child Protection Act “...governs the rights of the child; the principles and the measures for child protection; the state and municipal bodies and their interaction in the process of performing child protection activities, as well as the participation of non-for profit legal entities and natural persons in the said activities”. To achieve these goals, a State Agency for Child Protection, a specialized body to the Council of Ministers, has operated since 2001. It is in charge of governance, coordination, supervision in the area of child protection. There are Child Protection Departments to the Social Assistance Directorates, subjugated to the Ministry of Labour and Social Affairs. Services, provided under this law, comprise of Centres for Social Support, Mother and Child Centres, Day Care Centres, Complexes for Provision of Social Services, and Centres for Social Rehabilitation and Integration. But the Child Protection system cannot compensate for difficulties of the whole juvenile justice system. 

State Concept for Juvenile Justice Policy
According to the adopted in 2011 by the Government State Concept for Juvenile Justice Policy this Act and established for its implementation system consistently show the tendency to hold the children responsible for their behaviour without taking into account the complex origins of this behaviour and the contribution of the negative institutional practices for the child development. Consequently, the whole system implements rather repressive corrective measures. According to the State Concept for Juvenile Justice Policy, above mentioned acts are conceptually incompatible, expressing irreconcilable views as to the nature of the deviant behaviour of children and for adequate and preferred tools and procedures to limit it; both types of procedures are implemented simultaneously. The existing practice of parallel application of the acts of the two generations is full of contradictions and creates the impression of randomness and chaos, especially when the acts of the first generation are implemented. This destabilizes the entire sector of prevention and counteraction to the deviant behaviour of children by producing its own criminogenic and victimogenic effects. Since the current legislation does not provide a political solution to the conflict between quality victim and quality offender it produces repressive effects and determines repressive methods as de facto priority in the overall policy. Implementation of protection before or instead of repression is exceptionally unsustainable by nature subject to random or subjective factors unfit to justify targeted legislative policy.


Adopting the State Concept for Juvenile Justice Policy is an attempt to remedy existing situation by building a “...policy to prevent children’s antisocial and victimogenic  behavior by providing highly effective protection of their rights and legitimate interests, including human and lawful correction of their behavioral deviations”. Adopted two years later, a Roadmap for the Implementation of the State Concept for Juvenile Justice Policy “...proposes concrete measures in the field of criminal justice for children and a policy to prevent and combat child behaviour that is in conflict with the law. It is envisaged that the development of measures and services is a process that runs in parallel with the discussion and adoption of new legislation to create a prepared environment and prevent vacuum that would compromise the new system and to fully protect the interests of children, their families and society”. Both the State Concept and the Roadmap establish a legal framework, encouraging and supporting development of preventive measures.
If a child applies violence, i.e. has a deviant or delinquent behavior, it becomes subject of attention of the child protection system or of the system for combating anti-social behavior upon receipt of a signal for its negative acts. Such a signal can be initiated by parents/ relatives of the child, state authorities and institutions or any natural or corporate body.

How it Works

Both systems have defined their priorities – one is based on the child’s rights and the other one on maintenance of public order. Accordingly, the Child Protection Act and related subordinated acts and ordinances regulate operation of the first, and the LCABMU and related acts – the second system. They are supposed to function in interaction and with good communication, information exchange on children and families in need of protection and social support, as well as actions’ coordination, but at the moment both systems are rather working in parallel. A child falls in the system of child protection when a signal arrives at the Social Assistance Directorates. To Social Assistance Directorates operate Child Protection Departments, responsible for children.

A social worker from Social Assistance Directorate conducts investigation and evaluation of the signal by collecting the necessary information from the family, child, school, nursery and garden, specialized institution, family, neighbors, other Social Assistance Directorates, general practitioner and other sources if necessary. Based on the completed assessment the social worker prepares an action plan that includes long-term goal and short-term objectives, activities for their achievement and protection measures.
Protection measures under the Child Protection Act (CPA) are implemented by providers of social services for children or by Social Assistance Directorates. First, protection measures are implemented in family environment, and placement of child outside family shall be imposed as protection measure after exhausting of all other options for family protection except the cases when an urgent placement is required.


Social Assistance Directorates provide to child and parents information about social services for children and families in the region according to the needs of the child and the prepared action plan and the list of providers of the relevant social service and encourages parents and children to take an active part in the selection of social services. Upon selection of the service Social Assistance Directorate provides referral for the social service and the family uses it free of charge. 

Placement of the child in a specialized institution is applied as a last resort for protection after exhausting the cultivation possibilities of relatives, adoption and in case of lack of suitable host family, except in cases of emergency placement. Emergency accommodation outside the family shall be applied in cases where there is danger to life and health of the child. It takes place immediately after receipt of a signal upon order of the director of Social Assistance Directorate. In case of placement in an institution (in an emergency or after exhausting of all other possibilities), Social Assistance Directorate requests the court to impose such measures. When Child Protection Department faces a case with a child who has committed delinquent, the Social Assistance Directorate and the Department inform the Municipality Commissions for Combating Anti-social Behavior of Minors and Under-aged to take the necessary actions. A child comes in the system for combating anti-social behavior of minors and under-aged when it gets the attention of Juvenile Pedagogic Police Department Room (JPPD) to the Ministry of Interior or of the Municipality Commission for Combating Anti-social Behavior of Minors and Under-aged to the respective municipality or region.


The Law on Combating Anti-Social behavior of Minors and Under-aged envisages for the Municipality Commission a more pro-active and wide-ranging role than the CPA does it for the Child Protection Department. They organize and coordinate social-preventive activities on the territory of the municipality, seek and identify (together with inspectors to Juvenile Pedagogic Police Department and Social Assistance Directorate minors and under-aged who needs help and take measures for their social protection and development. In addition, Municipality commissions are called upon to follow-up the behavior and development of children, placed in SEBS and CBS (through their participation in meetings of these institutions, through proposals for termination of the educational measures, which they address to court as well as through control which they perform on these institutions), to assist children who left educational institutions to solve their (domestic) problems and to “closely monitor behavior and development of minors and under-aged, who left correctional boarding schools and reformatories , as well as conditionally sentenced or of earlier released from reformatories, and to take measures for their further proper development” (LCABMU).


Also, the Municipality Commissions deal with correctional cases of antisocial behavior committed by minors and juveniles, and crimes, committed by juveniles released from criminal liability under Art. 61 of the Penal Code. Local committees help and support parents who have difficulties in their children’s upbringing. Separately, they study the situation and the reasons for delinquency of minors and under-aged in the municipality and make proposals to the relevant state bodies and public institutions. Signals for a child with violent or delinquent behavior the Municipality Commission receives by court or prosecutors bodies, police offices, officials and citizens. Secretary of the Municipality Commission registers the signal and assigns two public educators who are not members of the Municipality Commission to carry out an inspection within 7 days for availability of sufficient evidences for committed offense. The inspection results shall be presented in written form to the secretary of the commission. If there are no sufficient evidences of an accomplished offense, as well in case of insignificance of the act, no correctional case shall be launched. If there are enough evidences of an offense, the secretary of the Municipality commission shall report to its chairman, who shall determine the staff of the municipality commission for this case and assign to a member of the commission who is not staff member, within 14 days to prepare a written report on the personal characteristics of the offender, his age, his health status, physical and mental development, family environment, family relationships and the degree of care of parents or persons substituting them, education and upbringing. The commission’s member initiates correctional case and appoints a date for its reviewing, and promptly notifies the juvenile, his parents or the persons substituting them, and also the respective Social Assistance Directorate. The correctional case is judged in closed session with obligatory presence of the child and its parents and with optional presence of a lawyer or a trusted person, representative of Social Assistance Directorate and other experts invited at the discretion of the Municipality Commission (psychologist, teacher etc.) and the victim of the offense. 

Correctional measures which might be imposed on the child are: warning; obligation to apologize to the victim; obligation to participate in counseling; trainings and programs to overcome behavioral deviations; placement under corrective supervision of parents or persons substituting them, with duty to implement intensified care; direction to corrective supervision of a public educator; prohibition of the juvenile to visit certain places and facilities; prohibition to the juvenile to meet and establish contact to certain persons; prohibition to the juvenile to leave the current address; obligation of the juvenile to remove by his labor caused damages if it is in his power, obligation of the juvenile to perform work for benefit of society; placement in social-educational boarding school; warning for placement in correctional boarding school for a probation period of 6 months; placement in correctional boarding school.
When the correctional measure is placement of the child in a specialized institution, the Municipality Commission makes a proposal for such a measure, and the decision is taken by the district court. If after examination of the correctional case the Municipality Commission considers that the committed act constitutes a crime, it forwards the materials to the prosecutor, except in cases, where the juvenile is released from criminal liability under the Penal Code.

Non-governmental Organizations in the Field


There are many non-governmental organizations working in the field. Maybe the most prominent are Social Activities and Practice Institute, Crime Prevention Fund – IGA, and Association for Pedagogical and Social Assistance for Children /APSAC/ FICE-Bulgaria. Animus Association Foundation also cotributes to the field, though its major activies lay in somehow different field. 
Social Activities and Practice Institute  (SAPI)

The Mission of the organisation is to develop social work as a helping profession enhancing the social inclusion of vulnerable groups in the social life of Bulgaria; we believe that all people have the capacity to be active and valuable citizens of their country. SAPI work on achieving its mission by organising specialised training for experts from the helping professions; providing social services to disadvantaged people by providing support and assistance for their inclusion in community life; providing supervision to teams involved in social work and education; helping professionals to enhance their capacity by initiating a variety of training forms based on activity, involvement and mutual support; participating actively in designing and developing social policy by organising public discussions, round tables and campaigns dedicated to the social inclusion of isolated social groups, and supporting the process of decision-making by providing research and assessment in the social sphere.
One of the last SAPI’s projects is “Integrated social service at the advantage of the justice system”. It was set up to help for remedy of a serious problem in the signalization, registration and the work on cases of violence in the city of Vidin (North-West Bulgaria), which poses the necessity for the increase of the awareness of the society, but also of the institutions working with children and their involvement with the police, the court and the prosecution. The project responded to the various needs that had been identified in the Province of Vidin - increasing of the public information and awareness on the problem of "domestic violence" in the direction of the development of a sustainable inter-institutional partnership for work on cases of violence, increasing of the competence of those working with chidlren and families - victims of domestic violence, thorough integrated support for families in cases of violence.
Crime Prevention Fund – IGA
Crime Prevention Fund - IGA is an independent professional organization, engaged in lowering the crime rate and increasing social engagement rate. IGA was founded in 1998 in Pazardjik as a non-governmental organization. For accomplishing its goals the organization develop and adopt experimental programs and models; perform training, consulting, information-educational and publishing activities; deepen dialog and interdepartmental relations; monitor the institutions engaged in crime problems; intercede in favour of the target groups, subject to its work; through its framework, provide social services for juvenile and adult offenders; develop national and international partnerships. Some of the more significant results for the period 1999-2004, achieved by IGA, are as follows: founded the First Probation Centre in the country; trained the first 20 probation specialists; developed Concept for Legislative Probation Enforcement in Bulgaria; adopted a model for social services provision for offenders in a few country regions, etc.
One of the last projects of IGA is “Solid Basis for the Future of Young Offenders”. The aim of the project is to develop a programme for 14-23-year-old boys that live in closed institutions with a corrective regime. The training programme is focused on decreasing the antisocial acts, increasing the personal efficiency, and increasing the social skills and competences for dealing with problematic situations. It also focuses on developing the personality in regard to the different roles in life.
FICE – Bulgaria
Association for Pedagogical and Social Assistance for Children /APSAC/ FICE-Bulgaria is a Bulgarian non-profit organization established in 2001, member of FICE-International – an International Federation of Educational Communities. It supports professionals, organizations and institutions to actively work towards improving the quality of life of children in Bulgaria. FICE-Bulgaria is a membership organization and joins more than 100 professionals and organizations – non-profit organizations, social workers, students, university professors, municipalities, resource centres and schools. It is a proactive organization – seeking, adapting and developing methodologies for working with children and families; organizing and running training, supervising and consulting professionals. FICE-Bulgaria runs researches and analyses on community level for programming social services, analyses of social service users’ cases and training needs. It is is a licensed provider of social services for children and families at risk as well as a licensed professional training centre. FICE-Bulgaria lobbies for legislative changes towards improving child welfare in Bulgaria. The organization is a member of the National Alliance for Social Responsibility, the National Council for Child Protection, Social Assistance Fund, the National Network for Children. It is creates and supports partnership projects among Bulgarian and foreign organizations working with children and families at risk as well as projects of its member organizations. FICE-Bulgaria publishes a free quarterly bulletin with specialized information which is disseminated among the members and state organizations.


Animus Association Foundation
Animus Association Foundation (AAF) is a non-governmental organization. It was founded by women, professionals in the helping professions – psychologists, psychotherapists and social workers in 1994. In 2001 the Foundation acquired the status of a public benefit organization. The Mission of Animus is to promote healthy communication between people and gender equality in Bulgarian society. It is achieved by working on implementation of the following objectives: developing affordable psychotherapeutic and psychoanalytic services and programs offering professional and competent help, creating public attitudes of tolerance towards diversity, showing respect for the suffering alongside with a rejection of violence, promoting the values of dynamic and psychoanalytic psychotherapy and psychoanalysis to promote democratic change in the Bulgarian family and society, developing and implementing projects and programs to support people in need of help. To achieve these goals the foundation provides the following services: Psychotherapeutic and Psychoanalytic Centre; “St. Petka” Crisis Unit for survivors of violence; National Helpline for Children; Helpline for Survivors of Violence; Social Services Centre for Children and Families; Unit for prevention, lobbying and networking; and Training Centre.
Both Psychotherapeutic and Psychoanalytic Centre and Social Services Centre for Children and Families provide early prevention services for children and adolescents in conflict with the law. It is a work in accordance with international norms that have increasingly emphasised the importance of seeking to prevent young people’s involvement in delinquency rather than simply addressing such behaviour after it happens. The United Nations (UN) Committee on the Rights of the Child has stated that “a juvenile justice policy without a set of measures aimed at preventing juvenile delinquency suffers serious shortcomings” (UNCRC, 2007). The UN Guidelines for the prevention of juvenile delinquency (the Riyadh Guidelines) stresses that “prevention requires efforts on the part of the entire society to ensure the harmonious development of adolescents … from early childhood” (UN, 1990, principle 2) and calls for close interdisciplinary cooperation. The role of the wider family, school, neighbourhood and peer group is also emphasised in the Council of Europe’s recommendation 2003: 20 concerning “new ways of dealing with juvenile delinquency and the role of juvenile justice” (Council of Europe, 2003).
There are different levels of prevention. Primary prevention seeks to stop children’s anti-social behaviour from occurring in the first place. Activities may be focused on children from pre-birth through school age to adolescence, and their parents or principal caregivers. Interventions may include parenting initiatives, life and social skills training for children, and efforts to harness the violence-reducing effects of policies that address wider causal factors such as social and economic inequality, social and cultural norms that support the use of violence, and access to guns, alcohol and illicit drugs.

A secondary prevention aims to halt the progression of children’s anti-social behaviour once it is established. This is achieved by early detection followed by prompt, effective treatment. This may include a focus on children and young people aged between 10 and 21 years. Activities might include diversion from the criminal justice system and positive opportunities for young people, mentoring schemes and social education, or alcohol treatment.

A tertiary prevention involves the rehabilitation of people with an established violent behaviour or affected as a victim. Activities might include programmes for violent offenders within prisons and with victims in the community to minimize the impact of violence on them (Carnochan, Butchart, Feucht, Mikton, and Shepherd, 2011).
Carnochan et al. describe ten credible evidence based strategies for preventing violence:

1. Increasing safe, stable, and nurturing relationships between children and their parents and caretakers;

2. Reducing availability and misuse of alcohol;

3. Reducing access to lethal means, such as guns, knives, and pesticides (often used to commit suicide, especially in low-and middle-income countries);

4. Improving life skills and enhance opportunities for children and youth;

5. Promoting gender equality and empower women;

6. Changing cultural norms that support violence;

7. Improving criminal justice systems;

8. Improving social welfare systems;

9. Reducing social distance between conflicting groups;

10. Reduce economic inequality and concentrated poverty.

AAF’s Psychotherapeutic and Psychoanalytic Centre and Social Services Centre for Children and Families are designed for children and adolescents having difficulties in communication with or adaptation to their social environment; children who have survived traumatic events; adopted and foster children; children who left residential institutions; and children with various psychological problems (partly by improving life skills and so enhancing opportunities for children and youth, which is strategy 4). Services are also aimed at supporting families of these children in their struggle to manage children’s problematic behaviour, to raise disabled children, to stop family violence, etc. There is an increasing in safe, stable, and nurturing relationships between children and their parents and caretakers, which is strategy 1. The whole activity of AAF is aimed at hanging cultural norms that support violencewhich implements strategy 6.
Here we shall discuss three projects of AAF which are at least partly aimed at preventing children’s anti-social behaviour: The Trauma Center for Children and Families, Zippy's Friends Programme, and project “Strengthening Children’s Voices in EU Society through Child Helplines”. 
The Trauma Center for Children and Families
General Description

The project aims at providing a specialized Trauma Center for Children and Families which complements the existing child support system. The Center provides direct services to traumatized children and their families as well as a community support program. The project impacts individual children and families by improving the quality of their lives. It strengthens children’s resilience to future traumatic events. It helps the parents by increasing their capacity for good parenting and for creating a supportive family environment. It also supports the figures out of the family that are key to the inclusion and adaptation of the child.

The Trauma and Youth Delinquency 

Both concurrent and longitudinal studies suggest that exposure to traumatic events in childhood is associated with adolescent involvement in the juvenile justice system (Kerig et al., 2012). According to different research studies a prevalence of witnessing and experiencing trauma events among juvenile offenders ranges from 45% to 90% (Abram et al., 2004). Broadly defined, trauma in this regard refers to being a victim of violence, being a witness to violence, or experiencing stressful life events (Maschi, 2006). The different types of events reported by juvenile offenders vary but often include multiple forms of trauma exposure. In one study of 264 detained youth, 48% of the sample experienced traumatic loss, 38% of the sample experienced accident, illness, or disaster-related trauma, and 30% of the sample experiences some form of victimization (including physical or sexual abuse, and family or community violence (Ford et al., 2008; cited by Stimmel et al., 2014). Another research shows that in a sample of 898 arrested and newly detained youth most participants (92.5%) had experienced 1 or more traumas (Abram et al., 2004). In a longitudinal study of 1,829 juvenile offenders, Abram et al. (2004) found that 74.9% of males endorsed witnessing community violence, whereas 59.3% of males endorsed experiencing community violence.
Child maltreatment, often defined as being a victim of physical abuse, sexual abuse, and neglect that occurs before age 12, is positively related to adolescent and adult criminality. Research has shown that 50 percent to 79 percent of male victims of child maltreatment, whose abuse occurred before age 12, later became involved in serious juvenile delinquency. Of all the subtypes of maltreatment, physical abuse had the strongest relationship to violent crime later in life. Witnessing violence is another traumatic experience linked to youths' illegal behavior. Youths who have been victims of or witnesses to family or community violence or both are more likely to engage in aggressive and antisocial behavior. In addition, youths who experience an accumulation or clustering of stressful life events are more likely to engage in delinquent acts than their peers who do not experience these events (Maschi, 2006). Incarcerated youth who experience maltreatment at home or in the community have been shown to be highly likely to believe that aggressive behavior is appropriate in response to provocation (Shahinfar et al., 2001, cited by Bruce and Lynn C. Waelde, 2008). Wood, Foy, Layne, Pynoos, and James (2002) reported levels of community violence exposure between 27% and 75%, with this range varying across individual studies and level of offending (i.e., violent offenders typically experienced greater frequency of violence exposure).
There are some gender differences in managing consequences of trauma. Adolescent boys tend to externalize their reactions to these stressful experiences by acting out aggressively or committing delinquent acts (Maschi, 2006). Significantly more males (93.2%) than females (84.0%) reported at least 1 traumatic experience; 11.2% of the sample met criteria for PTSD in the past year (Abram et al., 2004). 
Although males make up the majority of offenders under the age of eighteen, the number of female juvenile offenders is also sizeable (Foy, Ritchie, and Conway, 2012). Family-related trauma and dysfunction may be more strongly related to delinquent behavior among girls, with girls suffering more serious impairment from exposure to sexual or physical abuse than boys. The Wood et al. (2002) study also found that incarcerated adolescent females scored significantly higher than males on overall PTSD severity and depressive symptoms (Foy, Ritchie, and Conway, 2012). In fact, female offenders have often experienced both family-based violence (childhood physical and sexual abuse; domestic violence), as well as various incidents of community violence (Stimmel et al., 2014).

In a study examining the meditational effect of PTSD on the relationship between trauma and mental health problems among 289 detained youth (199 of whom were male), Kerig, Ward, Vanderzee, and Moeddel (2009) found that experiencing community violence was the most prevalent form of trauma exposure (21.7% of male juvenile offenders), whereas witnessing community violence was the third most prevalent traumatic event (10.8%). Research has also established a link between trauma exposure, PTSD, and aggression in both community and juvenile offender samples (Stimmel et al., 2014). Research indicates that the elevated rates of trauma exposure and PTSD among inner city youth and juvenile offenders are largely a result of violence exposure. Trauma and PTSD seem to be more prevalent among juvenile detainees than in community samples (Abram et al., 2004). Recent studies suggest lifetime PTSD prevalence between 11.2% and 50% in samples of juvenile offenders, with several studies reporting comparable rates of current PTSD diagnoses in their sample. A conservative comparison of disorder prevalence estimates across these studies suggest that rates of PTSD among justice-involved youth are two to three times higher than those identified for community samples (Stimmel et al., 2014).

Effectiveness of the Main Approach Used by the Trauma Center
The main approach to trauma-related problems in the Trauma Center for Children and Families is psychodynamic psychotherapy. Randomised Controlled Trials (RCTs) show that psychodynamic therapy is efficacious in common mental disorders, including depressive disorders, anxiety disorders, somatoform disorders, personality disorders, eating disorders, complicated grief, posttraumatic stress disorder (PTSD), and substance-related disorders (Yakeley and Hobson; 2013). There is a growing body of literature that shows psychodynamic psychotherapy is efficacious for specific problems, psychological symptoms, and social functioning. Potential contributions of psychodynamic theory and practice to the treatment of persons with PTSD include addressing developmental, interpersonal, or intrapersonal issues that are related to PTSD, and more generally, the sequelae of trauma (American Psychiatric Association, 2004). 
Five randomized controlled trials support the efficacy of psychodynamic methods. The studies show that psychodynamic treatments have positive effects in terms of reducing child and caregiver symptomatology; changing children’s attributions of parents, themselves, and relationships; altering attachment classifications; and reducing children’s cortisol levels. One study shows promise of long-term effects. A 6-month follow-up of child–parent psychotherapy (when “the parent or primary caregiver is customarily engaged as a partner in treatment, whether through collateral sessions or through the parent’s physical presence during the sessions”) showed that improvements in children’s and parents’ symptoms continue post treatment. In addition to the randomized trials, over 20 clinical case studies document the effectiveness of psychodynamic treatment following exposure to a range of traumas, including dog attacks; invasive medical procedures; domestic violence; sexual abuse; witnessing the murder of a parent; and complex, chronic trauma (Foa et al., 2009).
How the Work of the Trauma Center is Organized
The Trauma Center for Children and Families complements the existing child protection system. The project addresses the lack of accessible specialized services for psychological and social support of traumatized children and adolescents (survivors of domestic/ sexual violence/trafficking; at risk of school drop-out or who have dropped out; self-destructive/promiscuous/aggressive children; delinquent adolescents) and their parents in Sofia and Sofia Region. Institutionalized adolescents can also benefit from the programme – especially those allowed to visit the center by themselves and willing to attend therapy alone as an act of growing-up. The Center provides three service programmes: for traumatized children, their families and the larger community. Capacity-building activities for professionals working with the trauma through supervisions and debriefings are also provided. The Center also impacts local and governmental policies in recognizing the need of specialized services for children and families.
The team includes trained psychotherapists and one social worker. The team members are carefully selected – they meet requirements of having graduated appropriate university specialty, having participated in relevant training courses and programs with psychodynamic orientation as well as having pertinent previous work experience. The objective is to provide stable and highly motivated team that is specifically trained to work with such severe problems. The Center works in close cooperation with other AAF’s programs – Crisis Unit, Hotline for Victims of Violence, National line for Children at State Agency for Child Protection (SACP), Social Support Centre – City of Sofia, as well as with Child Protection Departments of the State Agency for Child Protection, Social Assistance Agency, Police, and other institutions – according to the needs of the case. 

The Child Programme offers psychoanalytic psychotherapy 1 or 2 hours a week. Child therapy is conducted via talking, drawing, modeling or playing with toys through which the child tells about, digests, and integrates experienced trauma so that it cannot harm its future life. The game reveals the conflicts and fears that hinder their normal development and that they, in most cases, do not aware of. It takes 6 – 12 months before therapy has beneficial effect on the child’s life. The counseling aims at mobilizing the child’s internal resources and strengthening his resilience to overcome difficult situations and be able to benefit from opportunities in life. The program is age-specific. It uses therapy rooms especially equipped for work with children up to 12. There are toys: human figures with different sizes to allow the use for people of different ages (mainly - children and parents), animals, and carts. The child is provided with a variety of materials that are stored in his or her own individual box, like a soft toy, consistent with the child's age, color block, scissors, pencil sharpener, glue, bar drawing, colored pencils, markers, crayons, watercolor, plasticine and others. Adolescents aged 12-18 also receive a specialized working approach.

There is a Parental Support Program too. In working with traumatized children / families, AAF’s professionals do not see problems in the child only but urge parents to assume responsibility for their children’s problems by motivating them to get therapeutical support themselves. In the beginning of the course of work the child counsellor usually invites both parents (at least, one of them) for a preliminary interview. Usually they are willing to come to see the person who would work with their child. It is useful to get some first-hand impression of the parents, observing their interaction with each other and with the social worker, and also hearing from them about difficulties of the child and in their relationship with him or her. The goal is not to provide some treatment to parents or to give them a piece of advice: one or both parents might already have started seeing their counsellor. A possible content of this conversation consists of answering as simply and factually as possibly any questions the parents may ask about the nature of the treatment the child will be receiving. For example, the counsellor may say something like: “The child will come and talk or play, because younger children cannot express themselves fully through words alone. By observing the child's play I hope to understand gradually some of the conflicts and anxieties that interfere with his or her development. Commenting on them could help the child to understand them better and to be less ruled by them in his or her everyday life”. 

The counsellor introduces the basic rules of communication, explaining, that it is essential for the child to be able to express every aspect of him or herself – however unacceptable – in the treatment. So, he or she must be able to feel that what goes on with his or her therapist is confidential. Consequently, it possible for the counsellor to discuss with parents what goes on during a treatment session, but not in details. Nevertheless, they can ask for an appointment when they feel a need to do so. 

An important issue to discuss with parents at the first meeting is role assignment. The counsellor meets the child once or twice a week: s/he cannot parental responsibility for the management of his or her contemporary life. The mother (most often it is the mother who attends consultation, not the father) or both parents meet social worker or therapist simultaneously with the choild attending therapy, in the best case – on regular basis. Occasionally treatment may be offered to some other member of the family too (like grandmother). In some cases, and these are likely to be the older children or adolescents, neither parent receives regular treatment. 
The program targets more parents of deviant children who have difficulties managing their own emotions and helping their children change. It also targets non-violent parents of child victims of violence. It also counsels foster parents/adopters who have difficulties coping with the traumatic consequences of the children they adopt/take in foster care.  The program offers counseling 1 or 2 times a week for up to 1 year. 

There is also a Community Support Program. Community work is needed in the majority of cases of traumatized children. The program provides on-site intervention and prevention (workshops) which make it easier for the respective community to understand and tolerate the dynamics of the child problem. Child cases also require multidisciplinary meetings which provide methodological support on case management and risk assessment to various child protection stakeholders. Multidisciplinary work can be an important addition to the psychodynamic approach. Children's problems are not only in their inner world - they are intertwined with emotional and social problems of the people who care for them. Multidisciplinary work is the development of the idea of ​​working with parents, but allows the involvement of a wider range of different professionals in a team, united by common tasks and shared vision of the problems of children and their families, allowing the implementation of coordinated interventions in various fields.

In compliance with best practices in the area of mental health, child and adolescent consultants are regularly supervised on individual and group basis. Regular debriefing seminars have a team building effect and are important since the heavy pathology of survivors of violence affects not only the institution providing the services but also its relationships with other child protection structures and institutions. 
Preliminary Results
A small qualitative research was done as a part of evaluation of the progress of the project. Working in the Trauma center professionals were interviewed about the kind and scope of changes they noticed in their clients. Interviewed therapists mentioned that clients’ ability to retain their own anger and deal with it without becoming destructive increased; clients’ ability to be more reflective - to realize their problems, the problems’ sources and opportunities to overcome them also improved; people became calmer / their own tension and anxiety decreased; the clients developed capacity to deal with internal conflicts, which in turn allows for more adaptive behavior and a decrease in behavioral problems; the clients achieved greater autonomy. When speaking about children, the changes concern increasing school achievements, disappearing of the need to challenge the rules, declining of aggression towards classmates, getting better in other areas. As about parents – they understand the needs of their children better and manage to approach them in mature and supporting way – rather than punish the children for their aggression, they try to understand the motives and need attention of the child for the time being.

Professionals believe that setting up a specialized Trauma program was a good decision; some of them think that is would be even better to set up a special agency with different programs: aimed ar supporting children, supporting parents, providing some accommodation. They argued that working with such severe cases require very good preparation and experience in the field, as well as having opportunity for the exchange of such experience and ideas of what is possible – all of which can be done in a specialized program. That means also careful selection of staff and encouragement of its further development through team discussions and clinical seminars, focused on trauma and promoting its profound understanding.

Another benefit of having such specialized program is in having a chance to share the same values and attitudes in the team and to use team cohesion for overcoming the difficulties, associated with talking about the trauma, which concerns both clients and consultants working with them. When such talking through of the trauma – immediate or vicarious – is not set up as a requirement and a chance, people unconsciously choose to keep silent. On the other hand, working in such program puts involved professionals at higher risk of professional burnout, which requires a very good management and special efforts aimed at preventing burnout. Professionals believe that psychodynamic approach is appropriate – it offers an excellent explanatory scheme for clients’ problems, but, on the other had, requiers extensive period of training and investment of time and money, necessary for acquiring the approach.
As about clients themselves, all of them believe that they have received support and understanding from their consultant. They believe that consultations have led to a positive change in the emotional atmosphere in their home, and they got a better insight of their own difficulties in relations with their relatives. Most of them would call again the trauma center in case they meet new difficulties. Another change that clients note, though somewhat hesitantly, is increasing in their understanding of the difficulties and problems of their relatives. To a lesser degree is influenced positively communication between members of the family: "Unfortunately, it is impossible."
Most children’s feedback indicates that they have received what they had needed from the meetings with the psychologist. What they liked most were games, the psychologist they worked with him- or herself, receiving support, a chance to be heard, and specific aspects of the furniture or the design of the office (for example, "the house with wooden figures"). They fail to articulate specifically what they liked least in the program for children.
Zippy's Friends Programme
General Description

This is another AAF’s project, called “Building the capacity of Animus Association Foundation for ensuring sustainability in the implementation of the program “Zippy’s Friends” in popular schools”. It addresses serious issues such as bullying and aggression in schools, teaches children coping skills, improves their academic performance, etc. 

Children’s Anti-social Behaviour and Social Skills
Researchers have linked a lack of social problem-solving skills to youth violence. When children and adolescents are faced with social situations for which they are unprepared emotionally and cognitively, they may respond with aggression or violence. Many assert that we can improve children’s ability to avoid violent situations and solve problems nonviolently by enhancing their social relationships with peers, teaching them how to interpret behavioral cues, and improving their conflict-resolution skills. This is a position of the World Health Organization (WHO), which mentions that the children’s anti-social behaviour (especially – violence) can be prevented by developing the life skills of young children. Life skills are cognitive, emotional, interpersonal and social skills that enable individuals to deal effectively with the challenges of everyday life. These include cognitive, emotional, interpersonal and social skills to foster self-awareness (self-esteem and confidence building, self-monitoring, self-evaluation, goal setting), self-management (anger and stress management, time management, coping skills, controlling impulses, relaxation), social awareness (empathy, active listening, recognizing and appreciating individual and group differences), relationships (negotiation, conflict management, resisting peer pressure, networking, motivation), responsible decision-making (information gathering, critical thinking, evaluating consequences of actions). There are several type of interventions used here, including…
· Preschool enrichment programmes, which aim to increase children’s school preparedness and chances of academic success by providing them with early academic and social skills;
· Social development programmes, which seek to provide children with social and emotional skills to solve problems, empathize and deal with conflict;
· Academic enrichment programmes, which aim to improve academic achievement with study support and other activities outside normal school hours;
· Incentives for youths to complete education, including financial incentives for young people to attend and complete school and pursue higher education; and

· Vocational training for underprivileged youths to increase their chances of finding employment and divert them from crime.
Evidence shows that preschool enrichment and social development programmes, which target children early in life, can prevent aggression, improve social skills, boost educational achievement and improve job prospects. These effects are most pronounced in children from poor families and neighbourhoods. The benefits of high-quality programmes of this type can also be sustained into adulthood (WHO, 2009). Zippy's Friends Programme can be considered as a kind of preschool enrichment and social development programme.
Description of the Programme

“Zippy’s Friends” is an innovative psychological programme from which over 1 million children worldwide has already benefited. It provides care for children’s mental health and emotional well being, offering new opportunities for early intervention in bullying, marginalizing of vulnerable groups and school drop out. Children that have passed the programme develop a level of emotional literacy which changes in depth the way that they experience themselves and integrate in the environment. This paper presents the pilot edition of the programme in Bulgaria, as wells as the assessment of its effectiveness conducted internationally.
Zippy’s Friends is a programme that helps young children – five, six & seven year olds – to develop coping and social skills. It is currently running in primary schools and kindergartens around the world. The programme has been developed specifically for five to seven year-old children of all abilities. It teaches them how to cope with everyday difficulties, to identify and talk about their feelings and to explore ways of dealing with them. It also encourages children to help other people with their problems. Zippy’s Friends is based on extensive research and has been evaluated in many countries. During the 2014/2015 school year it is being implemented in Sofia, Bulgaria.
Without substituting the school psychologist, " Zippy’s Friends " offers a new solution to the problems with school bullying, marginalization of vulnerable groups and school dropout by introducing a systematic approach to prevention, which improve not only the social climate in the classroom and coping skills and self-esteem of children, but also their school achievements.
The “Zippy’s Friends” program addresses the problem of focusing predominantly on achieving academic knowledge, at the expense of the acquisition of social skills – such as positive communication, conflict resolution, creating and maintaining healthy relationships. The problems of growing up children (being raised by a single parent, violence, poverty, neglect, abuse, ethnic diversity) are reflected in the school environment. The children’s behaviour is a specific way to ask for help in managing serious emotional and existential problems, while the school often ignores their mental health needs. Still the problems of vulnerable children, resulting in aggressive behavior, hyperactivity or lack of interest in subject of the lesson intensifies until the point of ruining the learning process, and then these children drop out of school or move elsewhere. This exacerbates the difficulties of vulnerable groups and violates their rights without addressing the causes of the problem.
The aim of the “Zippy’s Friends” is to help children to cope with problems and crisis situations in a healthy and constructive way - at this point in their lives or in the future, through the acquisition of skills for solving specific problems and understanding and mastering emotions - their own and others. Children learn to apply different strategies for coping with difficulties, increase their self-esteem and improve resistance to traumatic events, which result in the beginning to accept and appreciate differences in class.
The program focuses on universal themes - basic human emotions, communication and conflict resolution, closeness to others, loss and change in life. Inclusion is used as a strategy for the prevention of discrimination. Topics of specific relevance to a particular culture or ethnicity are intentionall avoided. The message to children is that clear that there is no difference between ethnic groups, genders, social and family status of the child in the field of universal major issues.

According to experience gained so far, the greatest investment in the program is carried out in the beginning, when a pilot training team of trainers at the national level and the first teachers is run. The program multiplied by itself in the educational system subsequently. The supervision is ataken upon by more experienced teachers who organize methodological meetings and the team of the introducing organization serves as a resource center for methodological support on request. Once trained, the teachers implement the program in all the first classes, which they lead further.

Internationally, the program is disseminated around the world by chosen for every country authorized representative, selected through a three-stage assessment of its capacity and motivation. AAF has passed all stages of the evaluation and has been approved by the board of program to be an authorized for Bulgaria organization, entitled to prepare and coordinate implementation of “Zippy’s Friends” in Bulgaria. The program is implemented in three phases in all countries: training of trainers from the team of selected authorized organization, teacher training and introducing the program in school or kindergarten.
Psychological Basis of the Program

The “Zippy’s Friends” Programme was developed in 1998-1999 for the purposes of prevention of problems with adaptation. After an initial assessment in Denmark, the program was reworked as to include a greater focus on coping skills, conceptualized as an attempt to meet stress and to regulate emotional reactions, which ultimately leads to adaptation. There is no single correct strategy and the effectiveness of the chosen approach is consistent on the immediate and long-term results. Children must be helped to practice and review their responses.
A good psychodynamic explanative model of these difficulties is that of mentalization. Fonagy defines mentalization “as a form of mostly preconscious imaginative mental activity, namely, interpreting human behavior in terms of intentional mental states (e.g., needs, desires, feelings, beliefs, goals, purposes, and reasons)” (Fonagy, 2008). If the ability for mentalization has not matured enough in terms of secure attachment with primary maternal figure, affective and behavioral self-regulation remains upset, which produces a wide range of symptoms in children. For example, they could experience their excitement as a signal they will be abandoned or injured. Mentalization acts as a buffer: when the actions of others are unexpected, this feature allows you to create additional hypotheses, which prevents reaching automatic conclusions about malicious intentions.
The “Zippy’s Friends” provides a secure space in which children’s anxiety can be validated and contained, as well as specific cognitive or behavioral coping mechanisms proposed. Thus supporting capabilities for mentalization leads to the development of models of healthy and non-violent behavior in preschool and school age children; once well grounded in the personality, the same models can be used later in life, during adolescence or adultohhod. The program aims to achieve long-term improvement of children’s mental health and wellbeing by trying to encourage them to adopt new models of behaviour. Children, who interact in a more mature and meaningful way with their peers, share their emotions and know how to deal with conflicts and frustrations, also manage to bring this experience and multiply it in their network of friends and relatives. The improvement of the overall school climate provides better opportunities for learning and therefore yields better academic results.
There is a direct link between the capacity for handling stress and anxiety, on one side, and basic cognitive functions such as memory, attention and thinking, on the other. Improving the mental health of the child increases his emotional resistance to traumatic events and his ability to think without acting out. The program is designed so as to take into account the specific peculiarities of each child. Different behavior, aspirations and needs of boys and girls are perceived, valued and promoted in the framework of the implementation of the thematic lessons.
Implementation
The pilot is carried out in 10 schools and kindergartens in Sofia, the Capital City of Bulgaria; there are about 300 children involved. There are also 24 teachers and school psychologists and about 300 parents involved as active participants.
The “Zippy’s Friends” comprises of 24 lessons one class long each, and the entire program lasts one year. It consists of a sequence of illustrated stories about Zippy an insect pet - and his friends, a group of small children. The stories and activities cover everyday difficulties of the children. While listening to the stories and discussing raised by them issues, children enjoy fun activities (like drawing, role-playing techniques, games) and develop positive coping strategies. Each lesson provides a chance to children to express their thoughts and feelings related to the task, to learn to understand, represent and manage their emotions and to think about more than one solution to a problem. The bottom line is that the decisions must not cause any harm to others.
The program consists of 6 modules, covering the following areas:
1. Feelings (anger, wrath, envy, anxiety, etc.).
2. Communication (how to listen and how to ask for help people, whom children trust, what it feels like when you're lonely and rejected, how to help others, how to say what they want)
3. Relationships (establihing and maintaining friendships, coping with loneliness and rejection, how to apologize and to reconcile with your friends)
4. Conflict resolution (overcoming differences, understanding of problems, searching for solutions, implementation in practice of the decision, what children can do if they become a victim / witness of school bullying)
5. Dealing with changes and losses (changes in children's lives, incl. death).
6. The last module "I reckon" confirms everything the children learned and summarize learned strategies for successful dealing with the challenges.
The program is designed as a sequence of steps where each lesson treads on what has already been learned. The children will have learned to distinguish situations which they can change from those who they can not by the end of the Program, and to apply appropriate strategies to deal with both situations. Children’s emotional stability improves as a result, their needs for outside help decreased, and they resort to destructive or self-destructive behaviors more rarely. Aggression and bullying in school decreased as children learn alternative ways of dealing with difficulties.
Working with the whole class has a number of advantages: the children freely produce ideas and solutions to be used by the less self-confident children. The program includes activities for parents, so that family members can reinforce at home what the children have learned in class. There are three richly illustrated training kits developed: methodological guide for teachers, which is a multi-use, gaming kit for children and a guide for parents with appropriate activities and games to reinforce the learning at home.
Benefits for children
Going through the all lessons of the “Zippy’s Friends” allows children to acquire a level of emotional literacy, which helps them to reinforce models of healthy communication and to deal with a different kind of frustrations. Investment in the construction of this kind of non-violent communication skills, successful conflict resolution, identification and recognition not only of their own emotions, but also those of others, is actually an investment in the future development of independent and active adults.
“Zippy’s Friends” affect the whole class without discriminating against vulnerable children. It aims to support the internal resources both of the group and of each child, necessary for better coping with emotional problems that has to do with the personal story of the child, and also for the prevention of future conflicts. The program is administered before establishing of malicious dynamics of aggression and bullying in the class.
Traumatised children or those who feel rejected because of some physical difference, use defensive strategies, like challenging or deviant behavior, that triggers the vicious circle of aggression and violence, since the “difficult” children take all negative projections of the group and are identified as the main problem of the class. The program helps children with traumatic experience to integrate it into their psychic reality by seeking to understand and express what they feel and to seek help.
The program is useful for children, neglected by their own parents, and deprived of communication on important topics in the child’s life (death, jealousy, anger, rejection, loneliness, how to seek help, how to recover relationships), and for children who do not have partners in getting to know their own strengths and weaknesses. Whatever the origin of the children’s difficulties, “Zippy’s Friends” focuses on developing skills for verbalization of painful feelings so that they can be integrated into the child's personality and not to hinder the further development of the child.
The program helps to children with special needs or disabilities by strengthening their internal resources to value themselves beyond academic achievement, in order to have a sound basis to like the school and to take ownership of their own place in it.
Benefits for teachers and parents

The program increases teachers’ expertise in recognizing and coping with difficult emotions and behaviors of their students, which opens space for peaceful management of the learning process. It also changes the teachers’ attitudes towards children with specific difficulties by offering specific mechanisms by which they could be naturally involved in the learning process. “Zippy’s Friends” also offers an innovative solution to the existing problems with the school aggression, school dropout and marginalization of vulnerable groups of children and in the future effective prevention of school bullying. At the management level, for school principals program an additional tool to motivate teachers to exercise their difficult profession.
Activities for parents help them to gain a deeper understanding of the relationship between adverse children’s behaviors and their inner world’s experiences, as well as their need to have their emotions validated by adults. Parental involvement in the project makes them part of the process of raising and educating the child.
Evaluation 

There is evaluation study integrated into design of the project, but it is still underway, so, results of some other evaluations will be listed here. Zippy's Friends has been extensively and independently evaluated in a variety of cultures. In 2001, a study in Denmark and Lithuania looked at Zippy’s Friends in different languages, different grade levels and very different types of school environment. It concluded that the programme had been successfully implemented in both Denmark and Lithuania, and found that children in both countries showed clear improvements in coping abilities and social skills. The programme was equally effective with boys and girls.

The latest and most rigorous study was conducted with nearly 1,483 children aged 7-8 years old in Norway. It was published in 2012. It found that both children and parents reported positive effects in several coping strategies, particularly in girls and children from a lower socio-economic background. Next, children’s assessments of themselves indicated a reduction in oppositional coping strategies, such as acting out and blaming others, alongside with their parents’ assessments of their children indicated an increase in active problem-solving and support-seeking strategies. The impact of children’s mental health difficulties on the class was found to be significantly reduced, particularly for boys. Academic skills, as assessed by teachers, were significantly improved for both boys and girls. The teachers also reported a significant moderate reduction in bullying and an improvement in social climate in the classroom (Holen, Waaktaar, Lervåg & Ystgaard, 2012).

Another comprehensive study was conducted by the Health Promotion Research Centre at the National University of Ireland, Galway. This randomized control trial involved 730 children from 42 schools in the West of Ireland.  The results, published in April 2010, showed that the programme was successfully implemented and that teachers were ‘consistently positive’ about it.  Taking part in Zippy’s Friends ‘significantly improved the emotional literacy and coping skills of the children, reduced their hyperactivity levels and led to improved relationships in the classroom.’  Another encouraging finding was that 77 per cent of teachers who taught the programme said that it had a positive effect on children’s academic achievement.
There have been three further studies in Lithuania. The first found that all the improvements in children's social skills and problem behaviours that were recorded during the programme were maintained one year later. This is particularly encouraging, because Zippy's Friends aims to teach young children skills that will help them for the rest of their lives.
The second study in Lithuania looked at whether children who had taken part in Zippy’s Friends in kindergarten adapted better to the more structured curriculum of primary school than those who had not taken part. It found that they coped significantly better in a number of ways. 
In late 2009 the National Centre for Special Needs Education and Psychology in Vilnius, Lithuania, made an independent study was to trace teenagers who, nine years ago in 2000-2001, took part in the first pilot of Zippy’s Friends (then named Reaching Young Europe) in Lithuania, to see whether they still remembered the programme and, if so, whether they felt it had been helpful.  A total of 104 teenagers from the original enrolment of 314 were traced, and 73 completed questionnaires. 

Many children who participated in the survey remembered Zippy’s Friends nine years after taking part in it.  Children stated that with the help of the programme they became more self confident, started to communicate freely with their friends, and improved their self-control skills.  They felt that it helps young children to understand their own feelings and the feelings of others, and improves self-control. Responses to the questionnaire show that Zippy’s Friends has been very influential.  The programme’s materials and tools, which are essential for young children, are very well prepared, and this is probably the most important reason for its success.  Sensitively taught, the materials make it possible for six-year-old children to memorize simple but very necessary life skills. 

This was confirmed in a face-to-face meeting with six children who participated in Zippy‘s Friends in 2000/2001.  To a question about what they miss from this programme, they said that they miss sitting in a circle with a teacher and discussing things that concern them simply, honestly and openly.   They also suggested that the duration of the programme is too short, and that it should continue at school as well as kindergarten.  They thought it would be especially useful in adolescence, and asked why there is no continuity into adolescence. 

Kindergarten teachers who taught Zippy’s Friends in the first year (but have not done so in recent years) remembered the programme very well.  They recalled that it was prepared very well, with a clear structure and quality tools.  Having qualified specialists available for training and advice reduced tension and anxiety. They said that the programme was very useful for both children and teachers (Vida Gudauskien, 2010).
Strengthening Children’s Voices in EU Society through Child Helplines
General Description

The project “Strengthening Children’s Voices in EU Society through Child Helplines” was about integrating the child’s point of view in the work of the child helplines in Bulgaria, Romania, Poland, Slovakia and the Czech Republic. The project was\completed in November 2014. The project overall goal was to create the necessary conditions for the 116 111 child helplines in 5 EU member states to hear the children’s voices, by developing and implementing a child participation methodology while evaluating the work of the helplines. 

Introduction: Children’s Right to Participate and the Adults’ Responsibility

The UN Convention on the Rights of the Child strongly underlines the notion that children are independent subjects and hence have rights. It has been ratified by a large number of countries now and one of things it aims to guarantee to all children is the growing possibility for active participation in society.
Article 12 of the UNCRC grants a child who is capable of forming a view the right to express that view freely in all matters affecting him or her; and these views should be given due weight in accordance with the age and maturity of the child. Other rights in the UNCRC – for example, the right to access information, freedom of association and expression and respect for the child’s evolving capacity – actively support the implementation of Article 12. But the convention and its ratification are the first steps – fundamental ones, but still – first steps. The next major step is guaranteeing the exercise of these rights. Otherwise they easily remain on the level of wishful thinking or things on paper that have not impact on real-life events. 

How can child participation be defined? It must be said that it is not just one act, but a complex process. It involves listening to children, giving them voice, but is not limited to that. It requires a constant and meaningful dialog between children and adults. It means encouraging children to form and express opinions and ideas – and taking them into account. It should lead to much real involvement of youngsters in the decision-making processes when it comes to matters that concern them or would have effects on their lives. 

To make all this possible takes time, dedication and careful planning. Adults have a responsibility for involving children in any issues that affect their lives. And surely participation should not be limited to a small number of kids and young people. The ideal goal is to create the possibility for all children to participate in issues concerning them – regardless of where they live or if they have special needs. The reality though in Bulgaria is that the right to participate in many cases remains only on paper and we are making the first steps towards real and meaningful participation. Why is so hard for this to happen? 
First of all, the attitudes of the adults are worth mentioning. Typically children are seen as weaker, not yet educated enough human beings. They are quite easy to discount: they do not work, do not make their own money, do not have voting power. They are dependant on adults, not the other way round. Therefore it is so easy for the adults just to make the rules and accept that they are equally good for them and for their kids; to believe that they always “know better”; to make decisions based on their own needs and to assume that the children will adapt easily, or to hide information from them, believing it to be “for their own good”. But such things are no in fact beneficial to the children at all. Children are expected to grow up into capable and efficient members of society. And to become such they need to be brought up in a way that teaches and shows them respect and give them control – of course, as much control and freedom as their age level allows for. And this means more and more with each year. If they are viewed as “just kids” all along the way, not given any right to make decisions, take part in important activities and form active views, it cannot be expected that they will suddenly be able to do that when they wake up on their 18th birthday. The development of options for active participation in matters affecting them directly or indirectly will provide the confidence and security to be active, engaged and powerful contributors to society in the future. 

Participation is having your voice heard in a meaningful way. And child participation becomes really possible when there is commitment by adults to listen to, respect and honour the voices and needs of children. 

Why is child participation important?

Giving children the chance to form and state their ideas, letting them receive adequate information about issues that concern them and allowing them to participate in making decisions about those issues can benefit children in many ways:

· Development of feeling of empowerment, better self-confidence;

· Helps adults to better understanding of the major needs and concerns of children;

· Can be fundamental for the development of programs and services really tailored to the needs of children – and therefore more effective;

· Allows children to form new skills in the process;

· Gives youngsters better understanding of responsibility, of cause and effect, of the interrelatedness of many issues;

· Increases their perspective and ability to understand and appreciate the point of view and needs of others; 

· Exposure to new contacts, development of social networks;

· Development of leadership skills, preparation for future leadership activities; 

· Increases sensitivity to important social issues and tolerance towards differences;

· Promotes group responsibility and future citizenship. 

Participation, as it was said before, is a complex process and should be happening in different contexts. In schools children participation leads to higher learning motivation, improved discipline, better interaction between staff and students. In various organization and institutions kids and youngsters can be involved in planning of strategies and activities, and this leads to higher levels of commitment to societal issues and better understanding of their rights. On the other hand, it benefits stakeholders, as they can become more sensitive to children’s issues and points of view. Also, local communities can benefit a lot from child participation – they can participate with ideas and action about improving the community life. This in turn promotes better community and family ties and respect in children towards the other members. 

But really stimulating child participation requires deep understanding not only of its benefits, which are many, but also of the barriers. First of all, the attitudes of adults: often they are not ready to regard children as able to form their own valid opinions and ideas; they underestimate the intellectual capacities of children and young people
; or they do not trust the opinions and ideas of children; or they are not ready to give up the control; or they may be overprotective and think that they should protect youngsters from taking responsibilities before they come of age. But development is a complex process and in its course children need more and more responsibilities, chances to form and express opinions - this empowers them and gives them deeper understanding of the relationship between actions and their consequences. The ability to take responsibility and to make decisions does not just appear at a certain age: it develops. 

Another barrier to active participation is the lack of knowledge and know-how: even well-meaning adults will not be able to actively involve children if they do not know how to do this, that’s why the development of methodologies, good practices and the exchange of information are so important. 

Also, in order to really understand what participation is, we should be aware what it is not – or when an initiative is not really allowing the children to participate, or not in a meaningful way, and results in formal participation rather than real one. Roger Hart
 explains the process of child participation using the metaphor of a ladder where the lowest steps are actually activities that do not lead to real participation, but to formal one, namely: 

· Manipulation: if the children are made to do something by adults, but they do not understand its meaning and their own action. Example: children carrying signs at a political protest, etc., without understanding what the event is all about and what their role means. 

· Decoration: if the children are present at an event, but are there only to be shown, to sing and dance or carry around some badges, for example, but do know/understand the cause or event and are just instructed what to do, it can be said they are there for decoration and this is not a form of participation. 

· Tokenism: if the adults say that the children can state their mind, but actually they have no real choice about the subject or the style of communication and are not given enough information or space to form their opinion this is not participation either. For example a young person can be brought to a conference/round table with the implied idea that they represent all young people, but the youth in fact is not fully aware of what the event is all about, have had no real opportunity to consult their view with other young people, etc. he or she is there as a token, so 

· in such cases the young person is often shown, photographed, mentioned – but he/she did not have the chance to really contribute or be heard. This phenomenon is often called tokenism and it is a common risk if the essence of child participation is not really understood. 

Even though the examples above address situations when children are not really participating, even events and projects fully planned and organized by adults can lead to real participation. There are a number of important requirements for a project to be truly labelled as participatory (Hart):
1. The children understand the intentions of the project;

2. They know who made the decisions concerning their involvement and why;

3. They have a meaningful (rather than ‘decorative’) role;

4. They volunteer for the project after the project was made clear to them.

For example, they can be invited to join some activities after they have been informed what is the project, its cause, how and who it will benefit, what can they really do. For example: joining activities for cleaning the school yard or the neighborhood; children can be obliged to take part which will not lead to actual participation or they can be invited, told how the initiative is important, how it will contribute to the well-being of the community, asked to join in and given freedom in choosing how to contribute. Then this will be an example of real child participation and this particular form is called by Hart assigned but informed. 

Young people can serve as consultants on projects, initiated by adults, if they are given enough information, space to share their honest opinions and these opinions are given serious consideration by the adults afterwards. For example, promotional video clips or posters can be developed and then shown to children – then modified in regard to children’s feedback. R. Hart calls this form of child participation consulted and informed.

A higher form of child participation can be described as adult initiated shared decisions with children - this is particularly important when it comes to projects or activities that directly concern the children. For example – what new activities/clubs should be introduced to a school. 

And then, Hart speaks of activities that are child initiated and directed: in some cases children can have their own ideas and initiatives that can be turned into action. Then the role of the adults would be to recognize the good ideas, encourage the kids and provide resources. For example children can have ideas about improving the school yard or a neighborhood park and can be absolutely able to carry out these ideas by themselves if 

they receive proper assistance by the adults (permission, encouragement, and help). If the adults react as if they are the only ones entitled to making decisions, the initiative of the children, no matter how good, can be crushed. 

Finally, child-initiated, share decisions with adults. The children can suggest an activity or certain changes and the then together with adults make the decision how to apply them. 

The Current State of Affairs 

In Bulgaria child participation has been included in the 2013 National Program for Child Protection and was recognized as one of the Program’s top priorities. Also, in 2012 a Chart on Child Participation has been developed by the State Agency for Child Protection (SACP), with the primary goal of promoting child participation in reality. Existing mechanisms in Bulgaria foresee the creation of Student Councils on school, municipal and regional level. However, these structures are only partially developed and their function is limited. 

At the national level, children in Bulgaria are represented by The Child Council (CC). Children members of this Council present their views on matters that concern them and on the policies developed by the SACP. It also facilitates children in establishing partnerships with local child councils, the Regional Inspectorates of Education, the Child Protection Units and NGOs. In addition, CC members participate in meetings of the National Council for Child Protection and have already issued their own statements on important topics such as safe internet space, introduction of health education in schools, violence to and by children, the Bulgarian National Helpline for Children 116 111. The CC members opted for establishment of School Parliaments, encouraged the development of extracurricular activities, and advocated parents’ involvement. Children also brainstormed ideas how to facilitate communication between peers, and how to initiate a national debate on how to make school more appealing for students. The CC is a self-governing body and decision about membership and internal rules have been entirely the responsibility of children. According to the review, however, the SACP has not used the full potential of the CC. It remains unclear whether children’s opinions are taken into account and whether their proposals have influenced relevant institutions. 
Child participation is really making its very first real steps in Bulgaria. The legislation is changing in a way that should promote child participation – with the Chart on child participation, the mechanism for child participation that it offers, with the new national strategies and programs for child protection that also claim participation to be among their highest priorities. 

Yet, the challenges remain many. Probably the main challenge being the adults’ attitudes and expectations: in our society the idea that children have rights is still being debated by many. Bulgaria had the negative experience of very hostile responses to a proposed new Child Act that put stronger emphasis on child rights, including the right to choose own religious affiliation after the age of 14 or the right to seek legal protection if the parent violate the child’s rights after the age of 16. The distress and negative reactions, shown by some parent organizations and other members of the society were, in our opinions, representative of the unfortunately still common idea of the child as something belonging to the parents, who have the right to decide whatever they want to and that is given more rights, the children would use them in a destructive way – to immediately defy and oppose their parents and all rules and regulations. This is not just a reaction to the idea of child rights, but it shows quite a negative view of the children themselves – as individuals not able to exercise such rights in any constructive manner. Yet children clearly demand to be heard and listened to – when this is not happening directly, they, often unconsciously, search for ways to be heard – but through problem and symptomatic behavior. 

What Conclusions and Recommendations Can Be Drawn?
 
The importance of children’s opinions is admitted and it is recognized that children need to be given space and appropriate mechanisms to express their views. This is evident in the country’s policies: the creation of bodies such as Student Councils and Children’s Parliaments were initiated and endorsed. These bodies are comprised solely of students with the purpose to express students’ views and represent their interests at school, local and national levels.  
However, social attitudes that youngsters can be seen only as a part of the problem and not as an agent in the solution prevail and constitute the major obstacle towards child participation. There is still a common understanding that children belong to their parents and are not capable of making their own decisions. There is still the belief in society that if empowered, children will use the power in a destructive way to oppose adults and defy rules. One of the greatest challenges is the stereotype that “adults always know better”, as well as the view that if empowered, children will only try to undermine adults’ authority. Also, despite the fact, that state policies encourage child participation, children never or seldom receive feedback on their suggestions and proposals. This is recognized as a major problem by many professionals involved in the process of encouraging child participation since instead of empowering children, it results in their disappointment and mistrust in adults and adult institutions. 
The legislation has set the framework for establishing student bodies but these bodies do not have a real impact on decision making processes regarding matters that concern children and young people. So far, child participation remains more in theory and on paper than in practice and although mechanisms for ensuring child participation do exist, their implementation seems rather schematic and formalistic. The role of the NGO sector appears to be crucial. NGOs advocate child participation, organize trainings to enhance teachers’ and parents’ capacity on children’s involvement, and raise children’s awareness on how to make their voices heard. There is a need of exchange of good practices. Finally, the child helplines can be seen as the most important tool which allows children to share their views and give recommendations on how existing policies can be improved. 

Results from the children’s monitoring and advisory groups

A total of 321 children took part in the children’s groups in the four countries (Bulgaria, Poland, Romania, Slovakia). The results can be viewed as highly positive, as most of the children assessed participation as not just as consultative, but as collaborative or child led.  

A brief summary of the results follows and shows that the children assessed their participation in highly positive terms and felt they were listened to, given space to share their views and ideas, and, what’s even more important, most of the time felt not just consulted by the adults, but as partners working together to develop something common, and also at times as the actual leaders of the group. 
Positive changes

The feedback forms and other evaluation activities show positive changes in the children, especially related to:

· their interest in the problems of children in general and children with special needs;

· their appreciation of their own family and life; 

· more optimistic outlook on life;

· readiness to fulfill own responsibilities more willingly; 

· appreciation of volunteer activities and the work of cultural institutions. 
Awareness of their own rights 

The results from the children’s feedbacks additionally indicate that children have changed a lot after their participation.  Very few children had any idea what child participation stood for before the start of the group. One important outcome of the work with the children is that at the end of the workshops they were aware about their right to be active in the activities and matters that are important for their life. 

Understanding of the importance of being active and participating in decision making 
Another significant result is related to the fact that, at the end of the seminars, children were not only aware of their right to participate, but they also understood what was behind this right – what was the reason to be active, what could be changed if they were active enough in their personal lives, etc. This is a clear argument that the participants in the children's group had integrated the idea that child participation was a right which could be used not only within the group but also outside it, when it came to any other issues that affected them. It is also a clear indication how participation can be empowering. 

Sharing of the feeling of empowerment 

Children's feedbacks also showed that, for children, participation was a right that can be shared. Children knew how to explain what it meant to be active in your life to their peers. They could talk about the benefits of child participation and why adults have to respect this particular right. This specific skill that children demonstrated – giving arguments about the importance of child participation - is a clear result from their experience. They did not just listen about child participation, they had experience with it. We can infer that the participants in the children's workshops were capable of transferring their experience to schoolmates and friends. Just as they were able to remind adults that they had opinions which were meaningful and important. Children already had the very positive experience of being really listened to by the facilitators in the seminars and from then on in their lives they would probably have more expectations from the adults and will insist on their right to participation to be respected.

The importance of adult support 
The feedback analysis also showed that children appreciated a lot the support of the facilitators during their first steps in child participation. This is an important message which gives us the understanding that children can develop themselves in terms of child participation if adults and professionals open themselves and change their attitudes that they are the people who know best what is good and what is bad for the children.  As we can see from the feedback forms, when they are provided with the appropriate conditions, children can do a lot for themselves and for the activities in which they are involved in. 
The results from the analysis of the feedback forms indicate that child participation is such an important children’s right because it can influence many aspects of a child’s life. It can improve children's self-confidence, which makes children and adolescents more stable and convinced that they can influence their own lives.  The experience within the workshops is also an indication that the power to participate should be nurtured and developed. And the important adults, professionals and parents should learn how to be partners in the interaction with the children, how to be more open to changing the stereotypes they maintain and to ask for children’s opinions, to appreciate them and to help them grow as an active and independent citizens.
Recommendations in Regard to Child Participation
On the basis of the child seminars and groups, the field visits, the exchange of opinions and ideas among the partners, some general recommendations can be drawn in regard to child participation: 

Systematic work and education for the change of attitudes 

Adult beliefs and attitudes are the most stable challenge and a lot needs to be done for them to change. Certainly, it is a fact that children cannot make all the decisions, therefore their special status as minors and the need for protection. Their cognitive and social development is still in progress and they need the guidance and support of the adults, but, on the other hand, they have their own ideas how they can be helped or motivated and they need to feel regard for their own ideas and beliefs, even if they are still in the process of maturation. That requires systematic preparation and training of the professionals working with children on how to better establish contact with children, how to treat them as active subjects, not just objects of intervention. Our work as part of the project shows that this requires skills and preparation, know-how, suitable approaches. Perhaps it is something that needs to be accentuated in the course of preparation of such professionals – children’s rights and how to actively involve and include children in the work. 

Understanding that child participation is a process

The experience gathered during the project shows that active child participation requires active and continuous involvement on the part of the adults in the first place: their commitment to the idea, the making of suitable arrangements, creation of charts of child participation and other documents that guarantee this right, but not only this: adult professionals need to be trained and focused on creating the appropriate conditions for children participating; to provide constant support and encouragement; to be ready to accept the children’s input and views. It also requires that organizations, municipal and governmental bodies that work on issues related to children should have regular children representation bodies – like the existing in some cases children’s boards, councils, school parliaments, but efforts need to be done to keep them going and motivated, to gather them regularly, to give a real voice and take their views into consideration, to give them feedback, to listen to their suggestions – and provide space and ways for them to actually make suggestions. 

Inclusion of children in various activities and issues that concern them 

Children need to be involved in a variety of issues and matters that concern them – be it related to school policies and curriculum, child legislation, community issues. This could only happen if appropriate channels for inclusion and participation are provided – in the first place by the adults and then become more and more child-led. Being included in the process of evaluation of child helplines and generating ideas about their popularization and improvement. Similar approach can be introduced to other programs and services, aimed at children. After all, they are the users of these services and naturally they have to reflect their needs in order to be actually helpful. 

The first steps in this direction certainly have been taken in the partnering countries, but more needs to be done. 

Active inclusion of the child in the process of planning of interventions 

When it comes to child protection measures, the child needs not only to be informed – but informed in a suitable way, in a way that he or she will understand what is suggested, what are the options. What’s more – their voice should be heard in regard to what will happen to them and what measures will be taken. Even if the suggestion is not the most suitable or is related to dangers, this should be explained to the child, and not his/her opinions disregarded. This is important not only as a way of respecting the child’s right, it is also a very practical consideration. Everyone’s inner involvement with the process of change is a guarantee for the success of this process and if not motivated or engaged the outcomes cannot be expected to be very good. Currently it is often stated on paper that the views of the child are taken into consideration, but the helpline teams’ experience suggests that this is frequently not the case and this simply remains on paper. 

Real participation 

Another challenge is the risk the participation to remain on a very superficial and formal level – to create different bodies of child participation, but give them no real voice and place no real importance on their opinions and suggestions; include children only in some prevention or decoration activities or in peer-to-peer projects, which is certainly important, but it is not enough. What is more, if children are promised, but not really provided with a chance to participate in the making of decisions that concern them, their trust in the adults will be corrupted and they will feel not empowered, but disillusioned. 

Provision of feedback whenever children get involved 

The lack of feedback when children do participate is a major problem; it can surely lead to their disappointment and withdrawal – or the belief that active citizenship is not really possible and such attempts lead to nothing. 

And finally, currently there is the problem of children not really being ready – at least initially – to participate, because they are simply not used to being included in any decision-making or to having their voices heard. Or they have had the negative experience of trying to voice their views and being not only rejected, but even punished for it. So, in fact new attitudes and expectations need to be developed not only in the adults, but in the children themselves. 

Lessons Learned and Recommendations Drawn from Case Work

Another aim of the project was the exchange of experience related to case work. Reports on the referral procedures in the partnering countries have been prepared, as well as analytical reports, based on case studies. A few major conclusions and recommendation can be drawn from these.

 
Recommendations: 

· Development of a network of professionals (social workers and psychologists) to provide quality social services such as: evaluation, assessment, intervention plan, monitoring plan, group support, that can reach all areas, including smaller towns, villages;

· Development of mobile services for the more isolated areas;

· Provision of 24/7 immediate intervention services by all the child protection state institutions in both rural and urban areas

· Development of social services in the rural areas by the state departments of social protection in order to replace the financial social benefits; 

· Necessity of more thorough involvement of the school system; the exchanged experience shows that helpline teams in the different participating countries have met with indicators of lack of sufficient knowledge about the child protection system among school staff and unwillingness to cooperate by referral of cases or information campaigning among the children. All agents in the child protection system need to be clearly aware of their roles in child protection (e.g. schools are not only supposed to teach what is laid out in the teaching programs) and to know exactly what the role and competences of the 116 111 Helpline for Children are, as various parties often seem to be misinterpreting them. We strongly recommend that the schools provide this very same knowledge not only to their employees, but to their students as well. They need to know not only that there is a helpline they can call with their problems, but also that this helpline’s counsellors are obliged to act if they suspect a young person’s life or health is endangered, and that these actions often include police intervention, where unpleasant circumstances may follow, if the sole purpose of the call is a joke. The schools are the easiest channels to reach the kids, as all children are supposed to be attending school. They need to be active in spreading information about children’s’ rights and options for help when needed, as well as taking the initiative for case referral. 

· Emphasis on the importance of communicating the measures and procedures to the child in the course of the child protection activities; when not informed or not informed properly, kids and young people can act with confusion, defiance, anger; showing them that the specialists are genuinely concerned about their wellbeing and ready to listen to what the young person has to say and not just carrying out a task or a duty is a fundamental step in the process of support. Good experience with service providers and child protection institutions is a guarantee that the child will seek help from them if he/she is in trouble again. This is particularly important for youngsters who have had troubles with authorities or come from an abusive family and are used to being talked down to, neglected, insulted, told what to do, treated like “the bad guys” – it becomes easy for them to develop a self-concept that is consistent with such negative messages from the outside world.
· Strict adherence to the principles of confidentiality when handling the cases. When information about the problems of the child or the family spreads among peers or in the community there is the risk of stigmatization, humiliation, ostracizing of the child/family.  
· Better preparation of different kinds of professionals to respond to specific situations or problems. Psychiatric problems in youngsters remain one of the most difficult situations to address. Few specific services for such children or their families exist. Parents of children suffering from psychiatric disorders are often left alone without any help or support. They often have no knowledge or skills necessary to help their children or sustain the family functioning and so their whole families suffer from inner causes as well as public ostracism. More specific services need to be created, psychiatric services made more available for such cases – and professionals trained how to respond, starting from the first ones who intervene in an emergency situation (police, social workers). Early intervention and prevention in these cases is key for the recovery and future functioning of the young individual as a contributing member of society. 
· Services and professionals need to become more visible and work on better communication and representation in the communities. Still a lot of mistrust exists between citizens and institutions/programs/professionals.
· It is important for the police to keep a much more child-centred approach in their operations. While situations they encounter in their line of duty are often complicated, create high tension, and are sometimes borderline to crime, the police officers managing an intervention should always act, above all, for the wellbeing of the child, and – what’s more – act with great caution, so that they don’t inflict unnecessary damages in the lives of families.Moreover, they should have at least basic understanding of psychological crisis and related issues to be able to react more appropriately to the situations. Should this prove impossible, we do recommend that the police work more closely with local institutions of social care. 
In conclusion, child participation means encouraging and enabling children to state their views and suggestions on the issues that affect them. Put into practice, participation is adults listening to children’s voices. Engaging children in dialogues in reality means changing the child-adult communication in many ways, but surely in a way that will make the interaction more meaningful and enriching for both sides. The adults’ approach need to shift from exclusive to inclusive. All human beings tend to be active, curious; to generate ideas, to want to improve their surroundings and themselves. This applies to children as well and given the chance, they can say a lot and contribute with meaningful input. Participation is also an investment in the children’s future as active citizens and future contributors to society. 
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